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A gender balanced workforce? A 
gender diverse workforce?  

Jo Warin 

GenderEYE 



Gender Balance and Gender Flexibility  



Gender balance ? 
Complementary (different) roles 



Gender flexibility 



Men challenging gender stereotypes  

 “we got all these fabrics out and I started 
dressing up like a pirate. And then I put a flower 
in my hair as well and all the children said 
“Pirates don’t have flowers” and I said, “Well 
this one does”. “Boys aren’t allowed to wear 
flowers”. “Well this one does” . ..or the other 
day I was Rapunzel and the all plaited the back 
of my hair..… They just think it’s funny because 
they’re seeing the both sides of what everyone 
can do” (male worker with 2-3 age group) 



Being both fatherly and motherly 

  

“You can’t be too stereotypical towards your own gender. It just 
doesn’t work. You can’t be the masculine man. You can’t be the 
feminine woman. Neither of them would work in this situation… 
It’s aspects of both… It gets combined… Being a mother and 
father at the same time. You have to be able to do both. You 
can’t rely on someone else to be the other half or anything 
because the same person wouldn’t always be there. None of us 
work alone here. You’ve got to be able to switch”.  
(Steve, Acorns nursery) 
 
 
Gender stereotyping prevents the EY practitioner from using a flexible 
range of skills that are needed for work with young children 



GenderEYE 

 
 



GenderEYE.  
The story so far… 

 

Aims 

Approaches 

Progress 



14 

 
 

                 Our methodology… 

Bristol 
Bradford 
Southampton 
London 

Case Studies 1.  2.  

3.  4.  



Our survey 

 

Help us to get a much more accurate picture of 
the famous ‘3%’ statistic that represents the 
number of men in the Early Years workforce 

 

Take the shortest survey ever!   

 

Go to www.gendereye.org 



Men and women work together in 
interchangeable roles 



Children experience men’s care  



 Men enjoy the work ! 





Alison Malcolm  
Scottish Funding Council 



Where 
are we 
now? 
 



SFC: College diversity data 

• The volume and proportion of other under-represented 
protected characteristic groups has also increased. 

 
* Enrolments to courses with "childhood", "childcare" "children" in course title. This included courses at all levels, courses which are non-
certificated, access courses and courses leading to statutory qualifications 

Total  ELC* 
enrolments  

Male 
enrolments 

% male 
enrolments 

AY 2014/15  8,732 660 7.56% 

AY 2017/18  11,652 937 8.04% 



This is still a small 
proportion of the 
overall ELC cohort, 
however it represents 
a 42% increase in the 
number of male 
students enrolling in 
courses which are 
directly related to 
working in Early Years 
between 14/15 and 
17/18. 

Proportion of male students of total 
in AY 2017/18 

Numbers of male students of each 
AY 2014/15-2017/18 



AY 2014/15 - 1 male enrolment 
for every 12 females 

 

AY 2017/18 - 1 male enrolment 
for every 11 females 



Between  2014/15 and 2017/18 the number and proportion of enrolled 
students who belonged to most ethnic minority groups also increased.  
Proportion of ethnic minority students of total Numbers of ethnic minority students 



Between  2014/15 and 2017/18 the number and proportion of enrolled 
students who identified as having a disability increased. 

Proportion of students with identified disability of total 
Numbers of students with identified disability 



So what? 

‘Men just don’t want to work in childcare’  
 

The data shows that men do, but are we doing enough 
to welcome them? 
 

What more can we do to reach out to 50% of the 
population currently put off by traditional recruitment 
and training practices? 



OECD recommendations 

• Using campaigns to attract male workers 
• Build public support, improving norms around men as caregivers 

• Improving male worker support and networking initiatives 
• Networking and peer-to-peer support are important  

• Implementing affirmative action policies favouring male 
candidates 
• Affirmative action has been used to get more men into ECEC jobs 



Professor Gina Rippon 

“The belief that we have held for over 200 
years is that your biological make up 
determines the kind of brain you have. So the 
female brain is seen as empathic and caring 
and rubbish at reading maps. Whereas the 
male brain is seen as being about science and 
leadership.” 





Thank You 
Alison Malcolm, 

Policy Analysis Officer 

Scottish Funding Council 

amalcolm@sfc.ac.uk  
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Lunch 
 



Alice Sharp 
Experiential Play 



Approved By Dads Men, Dads, Brothers, Uncles,  
Sons, Papas, Grandads, 

Friends The idea came from a Twitter 
conversation between myself, 

John Carnochan and 

Maureen McKenna. 
“we need more positive male role 

models” 
“we need to change the Glasgow 

‘habits” 
“men have to believe they are equal 

partners in parenting” 

Men, changing 
children’s lives 



“Start where you are 
and do what you 

can” 

Introductory Session – Lively, 
energetic and interactive resulted 
in applications, interviews, 
placement organisation, 
enrolment and start. – A group of 
12 began 

• Three head teachers identified 
and each brought a dad – a 
steering group was formed. 

• Fiona C put in place to drive the 
project forward. 

• Head teachers meeting 
addressed  

• 120 head teachers now the 
recruitment driver 

• Open invite to any head of 
establishment to bring along a 
‘man’. 



In Partnership with  
Glasgow City Council 

Teaching of each of the 
levels took a year with 
various professional 
speakers, trainers and 
mentors to enrich their 
experiences.  

GCC arranged for them to 
volunteer in an ELC setting and 
they enrolled as a student with 
Experiential Play. The men 
attended teaching classes every 
two weeks for a full day and 
were assessed in the ELC 
setting on a regular basis. They 
were assigned a mentor who 
was aware of their volunteering 
status but who treated them as 
a team player.  

The Qualification offered was the SVQ 2/3  Social 
Services (Children  and Young People  at Leve 6 
and Level 7. Once Level 3 was completed they 
would be guaranteed an interview with GCC. 



Why a special course for Men? 

  

• Many feel that the presence of men working 
in childcare could lead to greater involvement 
by fathers in general.  
• A male staff member said his presence was 

an ice breaker with dads bringing their 
children to the nursery as it got them 
curious, then involved in the nursery.  

• The presence of more men in early years’ 
settings would make it easier for fathers 
and other men to feel more at home there 
and be more involved with their children’s 
learning. 

•  Men could bring ‘added value’ to pre-
schools and day nurseries, including a 
different perspective, different ways of 
working and being with children 

• The importance of male role models to 
young children, both boys and girls, 
particularly for those children growing up 
in families with little or no contact with 
males.  

• A number of co-parenting parents and single 
parents spoke of the value their children (often 
sons) had from them having a male early years 
or primary school teacher. 

The student-centred approach in everything 
Experiential Play do, they  remain as bold and creative 
as when it was first started.   
Experiential Play has an action research model 
underpinning its commitment to quality and 
continually tests new ideas.  
Share their dedication to stand up for what they 
believe in. 



The 
Sessions 

• 6 hours teaching 
every two weeks. 

• Assigned a 
mature, sensitive, 
meticulous 
assessor and 
mentor. 

• GCC attended 
each session – 
funding, expenses 

• Childcare costs 
and expenses 
covered by GCC 

• Training for GCC 
mentors 

• were totally relaxed and informal, more than 
our norm and we are already informal. 

• short ‘animated’ and interactive bursts of chat 
around a concept, standard, developmental 
process 

• Lots of room for questions, interests, 
comments (Home corner) 

• Fun and competitive 
• Immediately the men were curious and 

creative in the way they shared ideas and 
concerns 

• They never held back, felt a question was silly 
and never embarrassed – (Fruit) 

• They constantly asked ‘big fat questions’ they 
pushed the ‘why’ of the sector.  

“Inclusion and participation are essential to human 

dignity and to the enjoyment and exercise of human 
rights. Within the field of education this is reflected in 
the development of strategies that seek to bring about a 
genuine equalisation of opportunity.” 
  
The Salamanca World Statement (UNESCO 1994:11)  
  



• As we progressed we had drop off, the 
‘model’ was a challenge. Families, finances, 
jobs. Two or three left to take up full time 
jobs or continue with the job they had 
unable to balance. 

• We used what we were learning to our 
advantage. 

• In the past two/three years we have had 20 
males graduate and take up posts. 
 

Reflection 
Guy Claxton and Bill Lucas, “Educating Ruby” 

 
Child of the future, learner of the 
future 
 

Curious, Creative, Committed, 
Courageous, Collaborative, 

Confident and Craftsmanship 
 

Connected 

All Male Block Play 
sessions 



Cameron and Moss, (2007) reported that, 
“gender is an almost invisible issue in the 
field of early childhood. It is rarely remarked 
upon, even by male workers, and available 
data is scarce”. 

 

The “invisibility” of male early childhood 
workers continues into statistics and research. 
Cameron and Moss (2007) found that available 
data on gender issues in ECE are “highly 
variable” across countries (p. 102) Most 
information could be found in studies from 
Denmark, Sweden and the UK. 

 There is some evidence that men’s interest in 
working with children increases with age; it is a 
profession that appeals more to mature men. 
Research with young men suggests that a higher 
percentage would be interested in childcare work 
than the current proportion suggests. This raises 
the question why they are being deterred and what 
is putting them off?  



Our work with The Men helped us 
offer 
• Male buddy system 
• Male sessions – block play 
• Superhero 
• Rhyme time 
• Loose parts 
• Physical with a difference 
• All male conference–all male line 

up 
• Mentoring new students 

“It’s changed our families lives” 

“She's always professional, 
and prepared and you can 

tell she cares deeply for 
children and how they 

learn and interact with the 
world.” 

Key to the success 
• Shaping the programme round the needs of the students 
• Recognising that there were things that had to be put in 

place before the course content, every week!! 
• Ensuring the short bursts were deeply engaging and 

relevant 
• Challenging them to be their best self 

• Enriching lives , whole lives 
• Teaching and support by someone who cared 

passionately 

“Not only is she knowledgeable on all 
aspects of childhood development 

(cognitive, physical, emotional, etc), nursery 
practice, safeguarding, nutrition, and so on, 
but more importantly she has the skill set to 
transfer that knowledge to us, her students, 
in ways we can all understand regardless of 

our own educational backgrounds.” 

“Many times Marie has saw me 
struggling or unsure in classes and 
on all occasions has approached 
me and asked if I am okay, and 
offered all the support she can. 

Marie leaves memorable 
impressions with all for all the right 

reasons, as I will proudly say to 
other individuals 'I was at 

Experiential Play today and Marie 
was teaching” 



The Major Provider Group Survey of Men 
in Childcare (2011) polled 132 male school 
leavers aged 16-19, 17 unemployed men 
and 39 male early years’ practitioners. 54% 
of the school leavers said they would not 
want to work in a predominantly female 
environment and would feel social 
isolation. 

50% were worried about what other people 
would think. This included peer pressure and 
men’s fears of being accused of 
inappropriate behaviour. They also voiced 
concerns about negative parent attitudes to 
men carrying out intimate care of young 
children.  

Men felt they had to work much harder 
than women to gain parental trust. 
Concerns were expressed that there may 
be deep-rooted prejudices from women 
opposed to men working in childcare or the 
expectation that they would be expected to 
do stereotypical activities like football and 
lifting heavy objects and the pressure of 
being role models to young children. 

All Male Conference 

All Male Line Up 



Dr Yuwei Xu 
University College London 



Gender Sensitive Practices in Early Years 

Education (EYE)  

Dr Yuwei Xu, UCL Institute of Education  
MIEY Seminar, Stirling, 26 September 2019 

 



 1. Practitioners’ gender subjectivities are diverse and beyond 

the gender binary of being men/women. Reflecting on how 

practitioners’ various gender subjectivities shape early years 

practices working with young children has important 

implications for gender equality and diversity in EYE and the 

wider society.  

 

 2. Children (even as young as aged 2-6) are active gender 

‘players’ , who agentically construct their gender subjectivities 

in response to the social world surrounding them; who may 

reproduce and/or challenge gender stereotypes/norms in EYE 

settings.  

 

 

Key messages  



 



1. Sustainable Development Goals (SDGs) 4 & 5: Quality 

Education & Gender Equality  

• Ensure inclusive and equitable quality education and promote 

lifelong learning opportunities for all.  

• Ensure children’s full and effective participation at all levels of life, 

regardless of their gender 

 

 

2. Gender Action Plan, Scotland 

• Tackling gender imbalance and inequality in educational institutions  

   

 

Why gender matters in EYE?  





Does the gender of a practitioner matter? 

Practitioners’ reflections  

 

Men and women are different, so they offer different things to the children. For 

instance, I suppose, I do like to adopt a bit of a […] disciplinary role. I 

purposefully make sure the children are receiving the guidance, direction, and 

limitations that they need. So when I see the child perhaps behaving in a way 

that I see will not serve them in the future, I think I, obviously all nursery 

workers have that responsibility for the child to do the right thing. But for me 

it’s very deep within me, I can’t let it go. Not in a bad way, I told you, in a good 

way. […] The males and females always have had different roles.  

 

(Philip, Male, Edinburgh) 

 



I am stricter and more disciplinary, and Mr Cheung is looser. It’s just like how 

children interact with their parents at home - one will be strict and one will be 

loose. Usually it’s the father who is strict. So in our case, it’s nothing to do with 

gender, but it’s more down to experience. If he lacks experiences in 

disciplining, he might overdo it. […] That's why I become the one who is strict.  

 

(Mrs Woo, Female, Hong Kong) 

 

I try to be a positive male role model for the children, I have to show them that 

they can find me, be confident, feel safe around me because some of these 

children maybe come from a violent background if there has been a male 

present. […] So it's nice for the children to grow up with another male role 

model, realizing that not everybody is the same. […] It will benefit them when 

they grow up, rather than having a male as a negative experience. I want to 

be a positive experience for the child, respect male and female.  

 

(Kyle, Male, Edinburgh) 



The way a male teacher behaves in the kindergarten will provide children with 

masculine influences. I think this is the most important thing to have men 

working in kindergartens. Because it [the kindergarten] has always been a 

predominantly female environment, children [boys] are gradually becoming 

feminised.  

(Mr Tang, Male, Tianjin) 

 

I’ve got an expectation that if a child is upset, I would comfort the child and 

reassure them. Then I would have an expectancy for them […] to get over the 

upset more quickly. Maybe sometimes from a female perspective, they tend to 

take longer, maybe cuddle and attach, walk around with the child in their hand, 

talking to them, reassure them […] But I believe sometimes the longer it takes, 

the harder it gets for the child to separate again. I think that’s what we do 

differently. And I see that quite regular.  

 

(Kyle, Male, Edinburgh) 



I can play a very ‘feminine’ character in the classroom if needed under certain 

scenarios, I don’t mind. […] I am a teacher after all, and I need to do as much 

as I can to cater for my teaching activities. I can’t say that I won’t do it 

because it’s embarrassing.  

(Mr Chiu, Male, Hong Kong) 

 

I would treat boys and girls differently. For girls, I think they are more sensitive, 

and have stronger self-esteem. [Therefore, I will be careful in the way I speak 

to them.] But I wish girls to be less strong and more delicate, girls should have 

girls’ traits. […] Girls will depend on men in the future, so it will not do good to 

her if she is too strong. […] And I think I should influence girls in this regard. 

[…] For boys, if they make any mistakes, I will not let them go and will 

definitely blame them hard. There are many suicides among boys now in 

primary or secondary schools, after their teachers censured them. I would 

rather give them hard time now, to make them stronger and more resilient. 

Men suffered more pressures in our society, and I want my boys to be strong 

enough to cope with those pressures.                              (Mr Hu, Male, Tianjin) 



1. Gender subjectivities are also not necessarily confined to 

individuals’ social gender identity and are rarely binary.  

 

2. Instead, individual practitioners discursively construct their 

gender subjectivities to reflect both cultural patterns and 

individual experiences. 

 

3. Promoting gender diversity in EYE would need practitioners 

to reflect on their own gendered subjectivities that instruct 

their pedagogies and practices in working with young 

children. 

Key message 1 revisited  



How?  

• Gender awareness; 

• Practitioners to openly confront discussions with children on 

topics around gender; 

• Practitioners to perform their gender situationally, catering for 

children’s needs and meeting the job responsibilities (Skelton, 

2009 & 2012); 

• The gender-flexible practitioners (Warin, 2017).  

Cross-cultural reflexivity and gender-sensitive teacher training in EYE 

Project, funded by the British Association for International and Comparative 

Education (BAICE)  



Key message 2 to be followed …  

• Children’s gender subjectivities are dynamic and are linked to 

their short-term and long-term, fluid and stable, and interactive 

relationships with practitioners.  

• Children actively respond to dominant gender discourses and 

sometimes challenge gender stereotypes in different situations. 

• In EYE pedagogies and practices, practitioners need to allow 

children more freedom and agency in constructing/exploring 

their gender subjectivities. 



 Early Years Settings are important venues for GENDER 

TRANSFORMATIONS.  

 

     Through GENDER-SENSITIVE interactions between 

practitioners and children, gender norms/stereotypes can be 

challenged and gender diversity/equality are promoted.   

 

 

 

Conclusion 



Thank you 

Dr Yuwei Xu, Research Fellow 
UCL Institute of Education 
University College London 
20 Bedford Way 
London WC1H 0AL 
 

Tel +44 (0)20 7331 5239 
Email yuwei.xu@ucl.ac.uk  
Twitter @YuweiXu 

mailto:yuwei.xu@ucl.ac.uk


Lisa Mackay 
SCMA 

Susan Affleck 
Sure Start Midlothian 



Lisa Mackay - ELC Development Officer, SCMA 

 

Susan Affleck – Positive Futures Lead, MSS 



Funders of Change 



Positive Futures  

 
 

Aim:  
• Develop a change model that will move men from poverty into 

sustainable employment 

 

Objectives: 
• Creating an exemplar centre (a) where a minimum of 50% of 

staff are male 

• Create an exemplar centre (b) where 50%of the staff are adults 
whom have lived experiences (previous MSS parents) 

• Provide training and support to enable adults living in poverty 
to move into employment in the “caring communities” – SCMA 
for example 

• Provide soft skills/training and therapeutic services to engage 
adults who are furthest removed into employment within the 
caring community 

 
 



Midlothian Challenges 

• Ex-mining community 

• Low income families 

• Three areas of high SIMD 

• “aye been” attitude 

• Not multicultural  

• Traditional Scottish values                                 

around “a man’s role”  

• Safety –  men as childminder’s etc.   

• Recruitment of men in childcare  

 

 



Partnership Working 

 

 

CHALLENGE CHANGE THINKING AROUND MEN IN CHILDCARE  



Change Model 

• Through partnership links we identify families 
with a particular focus on men  

 

• Support readiness for employment  

 

• Community Change  

 

• Commitment from partners on system change 

• Local Child Poverty 
Action Groups 

 

• Midlothian Council 
Early Years 

 

• National policy 

 

• Model that can be 
lifted and replicated 

 

• Training  

 

• Advocacy  



What? 

Challenge and change thinking around Men in 

Childcare 



Any Questions? 

For more information, please contact:  

 

 Susan Affleck | 0131 6540489 | susanaffleck@midlothiansurestart.org.uk 

 

 Lisa Mackay | 0131 333 0031 | lisa.mackay@childminding.org 



Marguerite Adams  
Skills Development Scotland 

Lorna Trainer 
L&G Learning 



Regional Equality Team: 

Marguerite Adam 



  Apprenticeship Equality Action Plan 



What We Do and How We Do It 

Encourage 
Positive 
Action 

Partnership 
Working 

QA & Provider 
Visits 

Raise 
Awareness 

of App 
Family 

What we 

do… 

Training 

• CPD for providers, employers & more 

• Increase understanding of MA & 
Equality 

Quality 

• Work with Quality team & 
Training Providers to ensure 
equality is embedded 

Advice 

• Advise parties on funding & support 
resources 

• Advise on positive action & inclusion 

Partners 

• Work with SDS teams, 
support organisations etc. 
within our dedicated regions  



  NTP Equality Support Guide 

Enhanced Funding 

Access to Work 

Employer Recruitment 

Guides 

Ethnic Intersectionality 

Incentive 

Guide to Engaging with 

BME Communities 

ASN Provider Guides 

Equality Toolkit For 

Employers & Training 

Providers 
Equality Challenge 

Postcards 

Barnardo's & Action for 

Children Care 

Experienced project. 

SERI / No One Left 

Behind Funding 

Stream 



Project Examples 



Thank you. 

maequality@sds.co.uk 



Deep dive discussions 



Lesley Connaghan 
Perth College UHI 

  

Susan Johnstone 
Perth and Kinross Council 



Anna Styles & Claire Glen 
West Lothian College 

 

Heather Keyes 
Inverness College UHI 

 
 



Welcoming to all >>> Students at the centre of everything we do <<< Always striving for better 

 

Phase One - Survey 
o Survey of 412 S3 boys (age 14) across 11 

schools 

o 93% had not considered a career in ELC 

o Why not?: 

o They already had an alternative career 
plan in place 

o A career in ELC was not of interest to 
them 

o They did not know about the 
opportunities available 
 



Welcoming to all >>> Students at the centre of everything we do <<< Always striving for better 

The 7% who indicated a 

career in  

ELC was of  interest 

o The main reasons were: 

o They wanted to be a teacher in the 

future 

o They have siblings and/or experience 

of working with children 

o Like being with/looking after children 
 



Welcoming to all >>> Students at the centre of everything we do <<< Always striving for better 

Are males encouraged to 

have a  

career in ELC? 

o 34% replied Yes and 66% replied No 

o 32% of those who replied yes believed that 
males are encouraged to have a career in ELC 
for equality reasons like reducing the gender 
imbalance 

o 18% of those who replied No believed that 
males are not encouraged to have a career in 
ELC due to gender stereotypes within 
employment 

 



Welcoming to all >>> Students at the centre of everything we do <<< Always striving for better 

Why do you think males may not  

choose a career in ELC? 

o 28% didn’t know or hadn’t thought 

about it  

o 25% said gender stereotypes 

o 25% said lack of interest in the subject 

o 20% said other reasons 

o 2% said pay 
 



Welcoming to all >>> Students at the centre of everything we do <<< Always striving for better 

What benefits would males  

bring to the ELC workforce? 

o 41% didn’t know 

o 14% said a male role model 

o 12% said a male perspective/fresh ideas 

o 11% said the same qualities as a female 

o 11% said other 

o 9% didn’t answer 

o 2% more workers 

 



Welcoming to all >>> Students at the centre of everything we do <<< Always striving for better 

Phase Two – Taster Sessions 

58% were interested in taking 
part in an Outdoor Forest taster 

workshop at West Lothian 
College that would include fire 

making, den building and 
cooking on an open fire! 

 



Welcoming to all >>> Students at the centre of everything we do <<< Always striving for better 

Supporting the project  

oForest area 

oForest Kindergarten training 

oMale role models 

• Staff 

• Students 

o Information  

 

 

 

 

 



Welcoming to all >>> Students at the centre of everything we do <<< Always striving for better 

#SmashingStereotypes 

oGender 

oAge 

oHobbies 

oSkills and  

qualities 



Welcoming to all >>> Students at the centre of everything we do <<< Always striving for better 

#SmashingStereotypes 
o Gender-only two thought EYP could be 

male 
 

o Age- young, old, 64, 40-50 
 

o Hobbies- sporty, reading, arts and crafts, 

cooking, music 
 

o Skills and qualities- kind, caring, intelligent, 

friendly, funny, patient also stubborn, 

possibly shout 



Feedback 
o All agreed that their perception of 

working in ELC had changed 

 

 



UNIVERSITY OF THE HIGHLANDS AND 

ISLANDS 

 

CHILDREN AND MEN IN PRACTICE 

(CHAMP) 



The beginning 

 

• Ran one cohort of CHAMP for 12 weeks  

• Across three UHI campuses  

• 12 men enrolled 

• Age ranged from 17 years to 55 years 

• Range of previous experience and qualifications 

 



The middle 

 

• Consisted of 4 units at SCQF 6: 
• Development of Children and Young People 

• Play with Children and Young People 

• Promoting the Wellbeing of Children and Young People 

• Safeguarding of Children and Young People 

 

• We had visits from our local STEM centre  

 

 

 

 



The End 

 

• 8 completed  

• 2 progressed to Childhood Practice (SCQF 6) 

• 4 progressed to HNC Childhood Practice (SCQF 7) 

• 2 using the qualification to further their own career (STEM/ 

Youthwork) 

 



Feedback from students 

 

• Not enough hands on experience 

• Some student led sessions 

• More guest speakers 

• It was interactive 

• Sessions were “fun and serious” 

 

 



Observations from tutors 

 

• Bonded quicker than a female dominated class 

• Able to develop planning in the moment 

• Went with the needs of the ‘children’ during the play activities 

• Questioned more about the needs of the child 

• More flexible with the learning   

 

 

 

 



What next? 

• Run 3 cohorts throughout 19/20 

• Link with local primary school having groups coming along to 

the CHAMP class 

• Continue to work with STEM centre 

• Get speakers from Child Protection, Local authority and 

voluntary sector 

• More outdoor learning experiences  

• Continue to follow the journey of progressing students 

 



Our Journey 



Panel discussion 



What next for 
men in early 
years in 
Scotland? – 
Plenary session  



Post seminar survey 
A Survey Monkey will be issued today, please take 3 mins to provide 

feedback and let us know how we did and if you want to be involved in 
a Scottish MIEY Network. 



Close 


